
 

 

 

 

INTRODUCTION 

 

 

 It was a Sunday morning like most other Sunday mornings. We had worked our 

way through the opening prayers and praise songs, the children‟s sermon, the offering, 

and the pastoral prayer. Now it was time for the sermon. The preacher began with a story. 

A phone call late at night. A wife of a pastor in another state, both friends of the preacher 

for many, many years. Her husband had begun volunteering at a local school. He helped 

out this one teacher, in particular, who was a divorcée with two small children. One thing 

led to another and soon her husband was involved in an extramarital affair. Although they 

were careful at first, eventually the wife found out about her husband‟s adultery. And, as 

usually happens, the church found out as well. Now, with her marriage shattered, her 

husband dismissed from his church and from the ministry, they were moving to a new 

town in another state, hoping that somehow they might be able to put things back 

together.   

 I listened to this story with rapt attention. I looked around and saw that the entire 

congregation, some 200 or so parishioners, were all riveted on the pulpit. Then, having 

set the stage, the preacher announced there were three lessons that our sermon text 

offered to help us avoid such situations. I don‟t remember exactly when I drifted off, but I 

do remember becoming aware that I had lost track of time and space. Like the weary 

road-warrior who suddenly realizes he has no memory of the last twenty miles he has 

driven, I reacted, hoping that my physical start was imperceptible to those around me. I 

had been reading the notes in my Reformation Study Bible when I realized I had lost 
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contact with my surroundings. I glanced at my watch and noted that 7 or 8 minutes had 

elapsed. I looked around to see if anyone had noticed my inattention. Not only had my 

“wandering” gone undetected, it was painfully clear that many others in the pews were 

not paying attention, either. I made an extra effort to pull back in as we plowed through 

the next two points. We had the usual didactics with the occasional cross-reference.  

 Then, as the sermon finally approached the landing strip, the preacher launched 

into a concluding story. I perked up and thought to myself, at least the ending will require 

less effort to pay attention. As the story unfolded, the preacher worked his way to the end 

of the sermon, wheels and flaps down, and brought the sermon safely home with the 

punch line. At that point, the congregation as one burst into laughter. I looked around; it 

appeared that everyone was awake. They all got it. They had been listening and got the 

point of the funny story. The congregation that had been wandering in and out of this 

dimension during the middle of the sermon had found their way back to earth. I walked 

away from that worship service, shook the pastor‟s hand and said “good message,” and 

realized I had experienced what I have been reading about, studying, and pondering, for 

the last eight years or so.  

 

THE PROBLEM WITH EXPOSITORY SERMONS 

 

 For over four-hundred years, Reformed Christians have attended Sunday morning 

worship with the expectation that their worship will be “Word-oriented.” That is, the 

sermon has been, and to a large extent still is, the focus of the worship service. 

Furthermore, there are expectations about the sermon. It should be based on a text of 

Scripture, should be explained clearly, proclaimed warmly, and applied fervently. And, 
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for many Reformed Christians, especially Presbyterians, it should be expository.
1
 For 

those who work in the field of preaching, or homiletics, sermons are classified according 

to “type.” Among the types of sermons are the following: biographical sermons, 

catechetical sermons, expository sermons, narrative sermons, and topical sermons.
2
 

Historically, the type of sermon preferred by Presbyterians and many other evangelicals 

is the expository sermon. 

 There are various definitions of the “expository sermon,” but for the moment, a 

simple working definition is needed. One of the most widely-used books on preaching, 

written by a contemporary Presbyterian preacher and professor of preaching, offers this 

definition:  “The technical definition of an expository sermon requires that it expound 

Scripture by deriving from a specific text main points and subpoints that disclose the 

thought of the author, cover the scope of the passage, and are applied to the lives of the 

listeners.”
3
 In his classic work on preaching, Andrew Blackwood notes that an expository 

sermon is one “whose form is governed by the order of the parts in a passage longer than 

one or two verses. Usually the passage is a paragraph, such as a parable or a brief 

psalm.”
4
 These definitions seem to agree in the main with that given by Harry Emerson 

Fosdick, no friend of the expository sermon.  “During a long ministry, I have watched 

with interest two familiar types of sermon. The first is the expository model— elucidation 

of a scriptural text, its historic occasion, its logical meaning in the context, its setting in 

                                                 
1
Some Reformed Christians of continental heritage once embraced catechism preaching as an 

important model. Such preaching is no longer as prevalent today as it was a generation ago. 

  
2
 Appendix A of this dissertation will have brief definitions of sermon types. 
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the theology and ethic of the ancient writer; and then, at long last, application to the 

auditors of the truth involved.
5
 In a similar fashion, Haddon Robinson, in his classic work 

on preaching, offers this definition: “Expository preaching is the communication of a 

biblical concept, derived from and transmitted through a historical, grammatical, and 

literary study of a passage in its context, which the Holy Spirit first applies to the 

personality and experience of the preacher, then through the preacher, applies to the 

hearers.”
6
 An expository sermon, then, “takes its topic, main points, and subpoints from a 

text.”
7
 For the moment, this will suffice as a working definition of the expository sermon. 

 The modern prominence of the expository sermon goes back to the early days of 

the Reformation.
8
 Ulrich Zwingli launched his reform efforts in Zurich by preaching 

through the gospels in a continuous fashion.
9
 Among those who study preaching and 

worship, this method of determining sermon topics is called lectio continua, or, 

“preaching through the Bible, book by book, text by text.”
10

  Those who practice lectio 

continua will preach through a book of the Bible, handling each pericope [literary unit 

within a chapter] in turn, thus providing a good understanding of the text within its 

                                                 
 

5
 Harry Emerson Fosdick, “Preaching as Personal Counseling,” in Richard Lischer, ed., Theories 

of Preaching (Durham: The Labyrinth Press, 1987), 294. He continues, asking, “is there not something the 

matter with the model?” 
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broader context. This method was embraced not only by Zwingli in Zurich, but also by 

John Calvin in Geneva. Over his many years of ministry, Calvin preached through many 

books of the Bible. Students of Reformation history are aware that Calvin ministered at 

Geneva during two separate periods. His first period of ministry, August 1536-April 

1538, was ended by a conflict with the Genevan civil authorities over issues surrounding 

the Lord‟s Supper.
11

 Later, when he returned to Geneva at the invitation of the very same 

magistrates who had banished him, September 13, 1541, Calvin resumed his preaching 

ministry at the very point where he had stopped some three years before. 

 The lectio continua model of sermon selection lends itself to expository 

preaching. In fact, over the years, the practice of preaching through books of the Bible by 

means of exposition became identified with Reformed worship and preaching. This 

emphasis, prominent in Calvin and his heirs, finds its Reformation roots in the worship 

and preaching of the Strasbourg Reformers.
12

 This is explained by Hughes Oliphant Old:  

        Let us first look at how the Reformers of Strasbourg related preaching to the reading  

    of the Scriptures. Of first importance here is that preaching was to be an exposition of  

    Scripture. In the regular worship of the Church, the Scriptures were to be read and   

    preached. Preaching was worship to the extent that it was God‟s Word. It was when  

    God‟s Word was read and preached that God was present in the congregation. The  

    ministers of the Word had authority to the extent that what they preached was the  

    Word of God rather than simply their own word. For this reason the ministers of  

    Strasbourg returned to the ancient Christian form of expository preaching, that is,  

    commenting on the Scripture lesson passage by passage.
13

 

                                                 
 

11
Contrary to the popular notion that Calvin exercised great power in Geneva, much of his tenure 

involved painful conflict with the civil authorities. When Calvin refused to serve the Lord‟s Supper to 

wayward members of his flock, the Genevan authorities made demands that interfered with the prerogatives 

of the Church. Calvin held his ground and was banished for protecting the church from the authority of the 

state. 

 

 
12
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Interestingly enough, the liturgical renewal of the late twentieth-century resulted in a 

curious juxtaposition of some evangelical Presbyterians,
14

 with some of their 

theologically more liberal counterparts, as they embraced the practice of lectio selecta, or 

lectionary preaching.
15

 As a method of selecting texts for preaching, the use of lectio 

selecta does not require a particular sermon type and so will not be a matter for further 

consideration. Lectio Continua does not require the preaching of expository sermons, but 

the two have been ever linked as close companions. 

 

OUR CHANGING CONTEXT 

 What is the value of the expository sermon? Why did it arise in the Reformed 

Christian community and why has it found such a warm reception among Presbyterians 

and other evangelical churches? Perhaps part of the explanation lies in the Presbyterian 

understanding that the Minister of Word and Sacrament is, according to biblical 

language, a Teaching Elder.
16

 In comparison to other faith traditions which emphasize 

other matters in worship, such as evangelism, sacrament, spiritual gifts, Presbyterians 

have emphasized the importance of teaching sound doctrine.
17

 And, in the past, this has 

worked well in Presbyterian congregations as well as in other congregations that have 

                                                 
 

14
 James B. Jordan, Liturgical Nestorianism (Niceville, FL: Transfiguration Press, 1994), 66. 

 
15

These two “groups” do not exist as definable denominational entities. While Presbyterian 

denominations do have distinct doctrinal cachets, the issue of lectionary preaching is not confined to one 

particular group, but is practiced here and there in particular congregations. 

 
16

Of course, not all Presbyterian churches refer to the minister officially as Teaching Elder (as 

does the Presbyterian Church in America, or PCA). However, the “job descriptions” of ministers found in 

many Presbyterian books of church order or forms of government betray the prominence of teaching elder 

language. Many “Bible Churches” consider the primary role of their minister to be “pastor/teacher.” 

  
17

The Shorter Catechism, in The Confession of Faith (reprint; Inverness: James G. Eccles Printers 

Ltd., 1981), Q.3: “What do the Scriptures principally teach? A. The Scriptures principally teach what man 

is to believe concerning God and what duty God requires of him.”  
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valued such preaching.
18

 Perhaps no other sermon type provides a better mechanism for 

“teaching” than the textually-based, doctrinally-grounded expository sermon. 

 

The Literate Age 

 The birth of the modern form of expository preaching can be located in the 

sixteenth century Reformation. Two key innovations nourished the success of the 

Protestant Reformation. First, the Reformation was a recovery of the act of public 

preaching. The church of the Middle Ages was a church of sign and symbol. Preaching 

fell into disfavor as illiteracy among the priests and the people increasingly led to 

ignorance, superstition, and reliance on an implicit faith.
19

 The Reformation was a 

reawakening of the power of the Word of God as it was read, proclaimed, and exhibited 

in the sacraments. Most importantly, the public proclamation of the Word resulted in the 

transformation of churches, cities, and even entire nations.  

But along with the preaching of the Word, the Reformation was aided by 

Gutenberg‟s invention of the printing press with moveable type in 1440. The shift from a 

manuscript culture to a print culture completed the transition from the orality of the 

ancient world to the linear, typographic world of modernity. H. J. Chaytor says, “we [i.e., 

“print-age people”] can sit and read at our leisure and turn back to previous pages at our 

will. In short the history of the progress from script to print is a history of the gradual 

                                                 
 

 
18

E.g., in his classic text on preaching, page 20, Robinson, a non-Presbyterian argues that “the type 
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Christian Church, Vol. 3, The Medieval Church (Grand Rapids: Eerdmans, 2002), xvi. 
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substitution of visual for auditory methods of communicating and receiving ideas.”
20

 In 

an oral culture, “The highly analytic thought structures we take for granted in certain 

utterances among literates are quite simply unthinkable.”
21

 In other words, the print age 

not only revolutionized how we communicate, it changed how we think.
22

  

Following the Renaissance, which embraced the concept ad fontes [to the sources] 

and the development of literature in the vernacular, the Reformation employed the new 

technology to spread its message. Reformers and their printers captured the widespread 

hunger for the printed word and satisfied this hunger by printing sermons, monographs on 

a host of controversial subjects, and vernacular versions of the Bible. The Greek New 

Testament and new editions of the church fathers were printed and further facilitated 

reformation. The printing press both ushered in the age of print and promoted a rise in 

literacy among the masses. One who could read could access the printed page and the 

accumulated wisdom of the ages.
23

 These two means of communication, public preaching 

and the printed page, functioned effectively until the onset of the digital age.  

Fast forward a few centuries. In 1858, the Lincoln-Douglas debates occurred in 

the American Midwest. Abraham Lincoln and Stephen Douglas campaigned for election 

to the Senate. Their debates attracted great throngs of listeners. On August 21, 1858, 
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approximately 12,000 people gathered in Ottawa, Illinois to hear the debates. Those who 

gathered heard Mr. Douglas speak for an hour. Mr. Lincoln then took an hour and a half 

to respond. Mr. Douglas then responded for an additional half an hour. Following a 

supper break, a smaller crowd of 1500 gathered to hear another politician speak for an 

hour and a quarter.  Indeed, this was a golden age for public discourse.
24

  

 

The Digital Age 

However, the world has changed markedly since the nineteenth century. And in 

the last decade of the twentieth-century and the first few years of the twenty-first, cultural 

change has accelerated at an amazing pace. This rapid change was the result of earlier, 

more gradual changes. The invention of the radio in 1895 by the Italian inventor, 

Marconi, resulted in 378 commercial radio stations in the United States by 1922!
25

  Radio 

programs contributed to the shrinkage of the American attention-span as listeners became 

accustomed to short programs or longer, variety programs with many short acts. The 

onset of commercial television in the late 1940s and its “Golden Age” in the 1950s 

further confirmed the shrinking attention span of the American audience and gave birth to 

the image-based culture that now dominates the twenty-first century.  As William 

Dyrness explains, “Things have moved more rapidly than anyone could have predicted in 

the 1980s, and the triumph of the visual culture is now widely recognized. . . . The 
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generation reaching adulthood today represents the second generation of those raised on 

TV and videos. They have by all accounts a high sense of visual literacy.”
26

 

Walter Ong speaks of the “secondary orality” of the electronic age. “Secondary 

orality is founded on—though it departs from—the individualized introversion of the age 

of writing, print, and rationalism which intervened between it and primary orality and 

which remains a part of us.”
27

 In other words, the rise of the electronic age marks a 

significant shift in the way people think and communicate. The full sensorium of the 

electronic age replaced the linear, rational structure that characterized the typographic 

culture of modernity. As Ong puts it, “Over and beyond the sound of the voice itself, 

other related sounds, most notably instrumental music, pulse through the air from 

millions of radio and television and recording sets to a degree never even remotely 

approximated in the past.”
28

 For Marshall McLuhan, television “abolished writing, the 

specialized acoustic-visual metaphor that established the dynamics of western 

civilization.”
29

 For over fifty years, we have experienced the impact of television. But 

more recent advances in technology have exacerbated the problem even more.  

 Our image-based culture has accelerated rapidly with the explosion of digital 

devices, ever more readily available at increasingly discounted prices. From videotapes to 

DVDs and Blu-Ray discs; from cassette tapes to CDs; from large-screen rear projection 

televisions to LCD and Plasma High-Definition TVs; from large, clunky portable phones 

                                                 
 

26
 William A. Dyrness, Visual Faith (Grand Rapids: Baker, 2001), 129. 
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to palm-sized phones with text-messaging and web-access; from transistor AM radios to 

satellite radio and MP3 players, our culture has increasingly embraced technological 

advances that interrupt our ability to focus on and think about complex issues. In a word, 

“Our cumulative experience with communication technologies has gradually altered 

behavior and social norms.”
30

  

 In addition, we are in the midst of what can only be described as an “epochal 

transformation”
31

 as the power of the internet and the devices that access its information 

become ubiquitous. In Nicholas Carr‟s work, The Big Switch, he tracks the ways in which 

technology gives birth to social transformation. Concerning the impact of the digital age, 

he writes: 

        The medium is not only the message. The medium is the mind. It shapes what we   

see and how we see it. The printed page, the dominant information medium of the past 

500 years, molded our thinking through, to quote Neil Postman, “its emphasis on 

logic, sequence, history, exposition, objectivity, detachment, and discipline.” The 

emphasis of the Internet, our new universal medium, is altogether different. It stressed 

immediacy, simultaneity, contingency, subjectivity, disposability, and above all, 

speed. The Net provides no incentive to stop and think deeply about anything, to 

construct in our memory that “dense repository” of knowledge that Foreman cherishes. 

It‟s easier, as Kelly says, “to Google something a second or third time rather than 

remember it ourselves.” On the Internet, we seem impelled to glide across the slick 

surface of data as we make our rushed passage from link to link.”
32

 

 

And, in some ways, we are not the better for these powerful tools. In a book documenting  

 

the intellectual decline of the most-wired generation, Mark Bauerlein laments, “Instead of 

opening young American minds to the stores of civilization and science and politics, 

technology has contracted their horizon to themselves, to the social scene around them. . . 
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The fonts of knowledge are everywhere, but the rising generation is camped in the desert, 

passing stories, pictures, tunes, and texts back and forth, living off the thrill of peer 

attention. Meanwhile, their intellects refuse the cultural and civic inheritance that has 

made us what we are up to now.”
33

 

  

Whither? 

 Thus, the dilemma! How does a preaching style, birthed in the innovations of the 

Renaissance and Reformation, cultivated and refined in the soil of the Modern World, 

with its rationalistic, Enlightenment outlook, function in the image-based, sound-bite 

Postmodern World that is our inheritance? Expository preaching, if nothing else, is 

complex communication. The listener is expected to follow a discourse that may last 

thirty minutes or more. Often, expository sermons are filled with much detail about the 

text. Many expository sermons are organized around multiple sub-points that arrange the 

data and demonstrate progression in the argument, an argument that is often tied to 

significant theological concepts. Some expository sermons make use of illustrative 

material, but not all of them. Whether illustrated or not, the expository sermon is a 

relatively complicated means of communication. Indeed, one of the few remaining places 

in public life where speakers produce and listeners follow a sustained argument is the 

church where expository sermons are the norm. 

 In the last twenty-five years, there has been a renewed interest in preaching in 

mainline and evangelical churches. In the late 1970s and early 1980s, the “New 

Homiletic” burst onto the scene in mainline Protestant seminaries. While there were 
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many varieties of preaching
34

 under this umbrella, the common theme was a rejection of 

the traditional deductive structure of sermons in which a thesis statement is offered and 

then supported by a series of subordinate propositions.
35

 Traditional sermons were 

viewed as too heavily didactic, reflecting more the traditions of Greek rhetoric than the 

preaching and teaching of Jesus.
36

 Even as the New Homiletic reached its zenith among 

mainline seminaries and pulpits, evangelicals devoted fresh energy to rehabilitating 

expository preaching, a form of preaching which generally followed the traditional 

deductive structure. Volumes authored or edited by Haddon Robinson, Bryan Chapell, 

John MacArthur Jr., and Sam Logan, among others, called Presbyterians and other 

evangelical and preachers back to their historic, homiletic roots.
37

  

 More recently, Calvin Miller of Beeson Divinity School has entered the fray, 

positioning himself somewhere between the concerns of the New Homiletic school and 

the old expository school. Miller objects to much of what passes as “expository 

preaching,” which he describes as “sermons that employed linear reasoning, building 

arguments with highly propositional styles.”
38

 Concerning such preaching, he says  

                                                 
 

34
 The many varieties have been variously described by terms such as “narrative preaching,”  

“inductive preaching,” or “storytelling,” among others. 

 

 
35
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        If preaching did not defy your ability to care about it, it was clearly not the Word of    

    God. To be really good for you, sermons had to be dull. Exciting sermons were    

generally seen as heretical, or at least non-biblical. Many people secretly felt that this 

“expository” style of preaching was boring, but nobody would say so out loud for fear 

of being branded as a liberal. Many felt that liberals were more interesting than 

conservative expositors, but people generally opted to be bored, rather than heretical.
39

 

 

It is at this point that Miller appeals to the preaching and teaching of Jesus, noting that 

our Lord “himself told lots of stories, and his sermons were full of images—image-

driven, to be precise.”
40

 Yet he is not willing to abandon expository preaching altogether. 

Rather, he wants to breathe life into expository preaching by wedding it to a narrative 

structure. Miller anticipates the question that some readers might have. He explains:  

    The question you may be asking is, “How does your model differ from preaching an 

illustrating as if has always been done?” The answer is that it differs not at all from 

great preaching as it has always been done, with this exception: the emphasis on story 

is far stronger that that traditionally put on the sermon. Further it recognizes that story 

is as important as the propositions, both in communicating the truth and in holding 

people‟s attention. 

 

 All preachers operate with a set of assumptions about themselves and their 

listeners. Furthermore, they operate with additional assumptions about the nature of 

sermons, their construction, delivery, and goal. The question of sermon type/structure
41

 is 

an important one, particularly for those who are invested in traditional, expository 

preaching. For those who embrace expository preaching, as defined earlier, one of their 

assumptions is the necessity of “teaching the Word of God” as they preach. For example, 

R. C. Sproul says, “ . . . when I preach, I will often sprinkle some conceptual education 
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into the content of my sermons. So I have a tendency to skate back and forth across the 

line between preaching and teaching. But I‟ve always thought that the number one thing, 

as Luther understood, that I‟m responsible to do as a minister is to teach the people the 

things of God.”
42

  

 Likewise, Hughes Oliphant Old, in the first volume of his series, The Reading and 

Preaching of Scriptures in the Worship of the Christian Church, discusses the meanings 

of didaskein and keryssein. He notes that “the phrase „to preach the gospel‟ meant 

something done in a special way by Jesus and his disciples, [while] the word „teach‟ 

when used as a synonym for „preach‟ tends to designate the ordinary ministry of the 

Word in its similarity to the ministry of the rabbis.”
43

 Elsewhere, he speaks about the 

preaching and teaching of Jesus, using these terms almost interchangeably. For example, 

in his discussion of Mark 4:1-2, Old notes that “the usage of the verb dida,skein here 

seems to make it very clear that the preaching ministry of Jesus put an emphasis on 

teaching and had a strong teaching content.”
44

 Here Old represents the classic Reformed 

tradition which affirms a close connection between preaching and teaching. For example, 

in some Presbyterian churches, a Minister of the Word and Sacrament is also called a 

Teaching Elder. These two titles demonstrate the Reformed bias that preaching cannot be 

separated from teaching.
45
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However, an assumed bias is not the same thing as a settled point of scholarship. 

And this points us to a related question that has been the source of conflict for decades. 

While questions of sermon type/structure are not directly related to that of the 

relationship between preaching and teaching, they are not completely unrelated either. 

Indeed, the question of whether preaching and teaching are discrete or interrelated 

activities potentially impacts both sermon type/structure and content. This raises 

questions about any necessary connection between one‟s understanding of the 

relationship between preaching and teaching—and sermon type/structure. Question One: 

on the one hand, if preaching and teaching are discrete activities, does this undermine the 

argument for expository preaching? Question Two: on the other hand, if they are in some 

way identified, does this render invalid the varieties of sermon types/structures offered by 

the New Homiletic? 

 

BIBLICAL/THEOLOGICAL NORMS 

 

 Complicating the question is an important difference of opinion present in New 

Testament studies. Some scholars have viewed preaching and teaching as distinct 

activities. Perhaps the most influential proponent of the distinction has been C. H. Dodd, 

particularly in his work, The Apostolic Preaching and Its Developments. Dodd says, “The 

New Testament writers draw a clear distinction between preaching and teaching.”
46

 His 

status as one of the 20
th

 century‟s leading New Testament scholars notwithstanding, 
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46

 C. H. Dodd, The Apostolic Preaching and Its Developments (London: Hodder and Stoughton, 

1936, reprint; New York: Harper and Row, 1964), 7 (page citations are to the reprint edition). 

 



  17 

Dodd‟s thesis has been challenged by those who believe there is a closer relationship, 

even an identity of sorts between preaching and teaching. For example, Robert Mounce 

says of Dodd, “His desire for analytical clarity . . . has resulted in too great a cleavage 

between the two.”
47

 For Mounce, preaching and teaching “are continuous and to some 

degree overlapping.”
48

  

 With these two champions on opposite sides of the question, the point in contest 

is clearly worth pursuing. But more is at stake than a question of how to interpret two 

New Testament words, important as that may be. Reformed and Presbyterian churches, 

along with many other evangelical churches, constitute a significant portion of Protestant 

Christianity. Many of these churches gather weekly to participate in worship services 

which proceed as though C. H. Dodd misread the New Testament data on preaching and 

teaching. Whether he did misread the data is a matter of no little importance. Therefore, 

this section will examine three areas of concern before attempting to reach a conclusion 

with some applications: 1) the meaning and use of kerygma, keryssein (and cognate 

forms) in the New Testament, 2) the meaning and uses of didache, didasko (and cognate 

forms) in the New Testament, 3) implications of the above for preaching and sermon 

type/structure in the worship of the Reformed Church today.  

 

The Meaning and Use of kh,rugma 
 

 As noted in the introduction, the thesis that preaching and teaching are distinct 

activities was championed by C. H. Dodd. For Dodd, “teaching” is largely ethical 
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instruction, sometimes involving apologetic activity.
49

 Preaching, however, “is the public 

proclamation of Christianity to the non-Christian world . . . [for] it was by kerygma, says 

Paul, not by Didache, that it pleased God to save men.”
50

 Indeed, Dodd states that “much 

of our preaching in Church at the present day would not have been recognized by the 

early Christians as kerygma. It is teaching, or exhortation (paraklesis), or it is what they 

called homilia, that is, the more or less informal discussion of various aspects of Christian 

life and thought, addressed to a congregation already established in the faith.”
51

  

 Robert Worley has summarized the key points in Dodd‟s thesis: 

        The significant features of Dodd‟s theory which have been described in their  

    developmental sequence are: 1. In the earliest church a distinct activity called  

    preaching was practiced. 2. Preaching had a particular content, the kerygma, which  

    was the earliest missionary message of the church. 3. Fragments of this earliest  

    message are discernible in the written record, Scripture. 4. Teaching is a second  

    distinct activity of the early church. 5. The content of teaching is primarily ethical  

    instruction and exhortation. Its form is derived from Jewish antecedents. 6. The  

    practice and content of teaching are the product of the evolutionary development of the  

    earliest church as it awaited the second coming of Jesus.
52

 

 

Dodd‟s position is reasonable and clear. The question remains, however, whether the  

 

New Testament data supports his sharp distinction between kerygma and didache. 

 

 The Greek words kh,rux, “herald, and khru,ssein, “to cry out loud, to announce,” 

and their cognates go back to the Homeric period and signify both office and function. 

The herald was one who represented the ruler, who spoke for the ruler as one under his 

authority. The herald possessed a strong voice and was charged with delivering the 
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message he had received, neither trimming nor embellishing it in the least. In the Greek 

world, the herald made proclamations in the public gatherings of the polis. When 

representing his ruler before other rulers, the herald was given diplomatic immunity and 

treated with respect, even by enemies. The role of the herald was both political and 

religious, with the herald often leading the people in public liturgical worship of the gods. 

In the New Testament, kh,rux is rarely used, though the verbal form and other cognates 

appear with some degree of frequency.
53

 

 The word, kh,rugma, occurs seven times
54

 in the Greek New Testament and is 

translated as “preaching” (Matt. 12:41; Luke 11:32; 1 Cor. 2:4, 15:14), “proclamation” 

(Mark 16:8, Rom. 16:25), and “message” (2 Tim. 4:17).
55

 Titus 1:3 has the dative, 

singular form, khru,gmati, translated “preaching” and 1 Cor. 1:21 has the genitive, 

singular form, khru,gmatos, translated as “what was preached.” The related word, kh,rux 

(nom., masc., sing.), is twice translated as “herald” (1 Tim. 2:7, 2 Tim. 1:11) and once as 

“preacher” (2 Peter 2:5, the form here is the acc., masc., sing., kh,ruka).
56

  

 Interestingly enough, 1 Cor. 2:4 indicates that “kerygma obviously refers to the 

content” of what is heralded or proclaimed.
57

 Logos is paralleled with kerygma, kai. o` 
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lo,goj mou kai. to. kh,rugma,, mou, and is translated as “message” (NIV, NASB) or “speech” 

(KJV, ESV). More to the point, 1 Cor. 15:14 provides additional insight into the meaning 

of the preaching. In the context, what Paul preached in verse 14 is identical to the “gospel 

I preached to you” (vs. 1, to. euvagge,lion o] euvhggelisa,mhn u`mi/n), which gospel had been 

“received” and “passed on” (vs. 2, pare,dwka ga.r um̀i/n evn prw,toij( o] kai. pare,labon).
58

 

For Paul, there is an identifiable content to this gospel. Furthermore, what Paul preached 

is directly related to what he witnessed and to which he “testified” (vs. 15, evmarturh,samen 

kata. tou/ qeou/ o[ti h;geiren to.n Cristo,n). Clearly it is the “content” of the gospel, the 

kerygma, that is important.
59

 All of these translations are predictable and demonstrate 

continuity with the classical understanding of the herald and his message.
60

 

 The verbal form, khru,ssein, occurs 61 times in the New Testament.
61

 Nine times 

it is translated as “proclaim,” “proclaimed,” or “proclaiming” (Matt. 10:27; Mark 1:14; 

Luke 4:18,19; 12:3; Acts 8:5; Rom. 10:8; Col. 1:23; Rev. 5:2), once as “talk” (Mark 

1:45), once as “tell” (Mark 5:20), once as “talking about” (Mark 7:36), once as “told” 

(Luke 8:39), and once as “message” (Mark 1:7). One particularly instructive occurrence 

is khru,sswn kai. euvaggelizo,menoj th.n basilei,an tou/ qeou/ (Luke 8:1) where only one 

word in English represents two in the underlying Greek text. Here preaching and 

evangelizing are viewed as overlapping activities—and indeed the focus is on the act of 
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proclamation.  The rest of the occurrences are translated as “preach,” “preached,” or 

“preaching.”
62

  

 

The Meaning and Use of didach, 
 

 The Greek word, dida,skein, “to teach,” “to instruct,” and its cognates (including 

didakh,), come from the Homeric era of Greek literature and can be used to describe 

relationships that involve teacher and pupil. This relationship can be based on the 

imparting of knowledge or the transference of skills in the arts or technical fields. This 

word is particularly suited to the imparting of knowledge in any field that involves a 

developing understanding and increasing mastery of the field.
63

 In the LXX, dida,skein 

and its cognates take on new meaning, moving away from the mere imparting of 

knowledge and skill, to the more nuanced teaching of the will of God as the path to life. 

What is important in the LXX usage is not mastery of knowledge or skills, but “the whole 

man and his education in the deepest sense.”
64

  

With this Old Testament background in mind, we turn now to the New Testament 

and its usage of dida,skein. The verb, dida,skein, occurs 91 times in the New Testament 

and is translated in the NIV (finite verb, infinitive, and participial forms) as “teach” or 
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“teaches” 38 times; “teaching” or “teachings” 35 times; “taught” 22 times; with one time 

each as “began to teach,” “instructed,” “lecture,” and “passed on.”
65

  

The related word for “teacher,” dida,skaloj, in classical usage referred to “not just 

a teacher in general, but a man who teaches definite skills like reading, fighting, or music, 

developing the aptitudes already present.”
66

 This word was used only twice in the LXX,
67

 

but occurs 59 times in the New Testament, 41 of which refer to Jesus—and 29 of these 

are vocatives.
68

 Of these 59 occurrences, 58 times the translators use “teacher” or 

“teachers” and once “master” to translate dida,skaloj. John 1:38 is a significant passage 

for understanding the word, for there John says the disciples call Jesus “ra,bbi”; then he 

equates this to dida,skale. Leon Morris writes that Rabbi is “the customary form of 

address for disciples speaking to their teacher. The Evangelist explains the Aramaic word 

for the benefit of his non-Jewish readers.”
69

  

Moreover, Old notes that “at least ten times in the Gospel of Mark Jesus is 

addressed as Teacher [dida,skale]. This is no doubt simply Mark‟s translation of the 

Hebrew honorific Rabbi.”
70

 Indeed, “the Gospels make it clear point by point that the 

relation between Jesus and the disciples corresponds to that of Rabbinic pupils to their 
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masters and that the crowd treated Him with the respect accorded to teachers.”
71

 It is 

interesting to note that six times Matthew places dida,skale on the lips of Jesus‟ 

opponents, but avoids having his own disciples call him that because Jesus was often “in 

sharp conflict with the rabbis . . . .”
72

 

Two related words focus on the “matter” of instruction, didaskali,a and didach,. 

The first of these, didaskali,a, occurs 21 times in the New Testament and is translated 

“teaching” or “teachings” 13 times; “doctrine” five times; “things taught,” (1 Tim. 4:1); 

and “teach” twice.
73

 The second, didach,, occurs 30 times in the New Testament, being 

translated “teaching” or “teachings” 24 times; “taught” twice; “word of instruction” (1 

Cor. 14:26); “careful instruction” (2 Tim. 4:2); and “instruction” (Heb. 6:2).
74

 

In classical Greek, didaskali,a comes from the noun form dida,skaloj and 

“denotes the activity of one who is a teacher in the Gk. sense. . . . [while] didach, [is] 

derived directly from the verbal stem” and focuses on the actual “instruction, or of the 

doctrine imparted by teaching.”
75

 In the New Testament didach, is used more extensively, 

with didaskali,a occurring most frequently in the pastoral epistles (15 times).
76

 Although 

the terms overlap a great deal,
77

 didach, is used throughout the New Testament as a sort of 
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short-hand for the preaching and teaching of Christ, i.e., his teaching on the coming 

Kingdom of God (e.g., Mark 4:2) as well as his teaching on the law (Matt. 7:28). Indeed, 

it may very well refer to “His whole dida,skein, His proclamation of the will of God as 

regards both form and content.”
78

 Similarly, didach, may be used by the apostles for their 

teaching, sometimes teaching in general (e.g., Rom 6:17; 16:17) and sometimes teaching 

as a fixed body of truth (1 Tim 4:2, Tit. 1:9).
79

 

 

Implications 

 

 In light of the word studies above, we can now make a few observations about 

kerygma and didache. Of the many passages that use these words, several are important 

to an understanding of the nature and content of kerygma and its relationship to 

didache.
80

 For example, there are several statements in Mark 1 about the teaching 

ministry of Jesus. We read in Mark 1:21 that Jesus “began to teach” in the synagogues 

and in 1:22 that he “taught” as one who had authority, thus giving a “new teaching—and 

with authority,” 1:27. These statements on teaching are bracketed by Mark 1:14 on the 

front end, “Jesus went into Galilee, proclaiming (khru,sswn) the good news of God,” and 

on the back end by Mark 1:39, “he traveled throughout Galilee, preaching (khru,sswn) in 

their synagogues.” Then, in the same context as the closing bracket, we read these words 

in Mark 1:38: “Jesus replied, „Let us go somewhere else—to the nearby villages—so I 

can preach (khru,xw) there also. That is why I have come.‟” In this chapter, Mark uses the 
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terms teach and preach interchangeably, employing both to describe Jesus‟ ministry in 

the synagogues. 

 Now, compare Mark 1:38 to the parallel in Luke 4:43 where Jesus says, “I must 

preach,” euvaggeli,sasqai, me dei/. This is closely related to Luke‟s account of Jesus 

preaching in the synagogue (Luke 4:16-21). We read in verse 17 (the Old Testament 

reading is from Isaiah 61:1,2) that Jesus came “to preach good news,” euvaggeli,sasqai, 

and to “proclaim (khru,xai) freedom for the prisoners.” Here we see the words for “preach 

the gospel” and “herald” used interchangeably.
81

  

 But of much greater import for our concern is the fact that Jesus taught in the 

synagogue. This is presupposed in the fact that “all spoke well of him and were amazed 

at [his] gracious words.”
82

 More telling than this inference is the fact that Luke brackets 

this event on the front end by the general observation in 4:15 that Jesus “taught in their 

synagogues.”
83

 He follows the event on the back end with Jesus going to Capernaum 

where again he enters into the synagogue on the Sabbath “to teach the people” (4:31,32). 

In this context, his preaching and evangelizing are essentially the same as his teaching.
84

 

In Luke 4:44, summing up the scope of his ministry, Luke says “Jesus was preaching (h=n 

                                                 
 

81
 Robert H. Stein, The New American Commentary, ed. David S. Dockery, vol. 24, Luke 

(Nashville: Broadman, 1992), 156. 

 

 
82

 Mounce, 42. 

 

 
83

 Perhaps a customary imperfect to indicate continual or habitual action. See, for example, Joseph 

Addison Alexander, The Gospel According to Mark (reprint; Grand Rapids: Baker, 1980), 19 for a 

comment on Mark 1:21, a parallel usage of the imperfect which Alexander says “may be understood to 

signify his general habit.” 

 

 
84

 Stein, Luke, 166, says, “As in 4:18-19 „preaching‟ is a synonym here for „preaching the good 

news‟ in 4:43 and probably also for „teaching‟ in 4:31 (cf. also 13:22). All three terms are used 

interchangeably in Luke-Acts (cf. 8:1; 9:2,6). In Acts the early church‟s preaching is often described as 

„preaching the good news‟ and „teaching‟ . . . . As a result the popular distinction between the early 

church‟s kerygma (preaching) and didache (teaching) made so popular by C. H. Dodd has no basis in Luke-

Acts because for Luke they were essentially synonymous.”  



  26 

khru,sswn) in the synagogues of Judea.” Preaching and teaching are used virtually as 

synonyms. Mounce explains their overlapping relationship and offers a helpful nuance: 

“teaching is the expounding in detail of that which is proclaimed.”
85

 

 In addition to the lexical arguments (and there are more examples than this brief 

sample indicates) there is another argument that must be made. It is clear that the 

kerygma was not void of theological content, but was an affirmation of the basic truths of 

the gospel. Among the elements of the kerygma that Dodd recognized as Pauline are the 

following: Christ and him crucified (10),
86

 and risen again (11); Christ dying for our sins 

(11); the entrance of the “Age to Come” (11); the Lordship of Christ (11-12, 15); the 

coming judgment (12), and salvation from the coming judgment (12-13). Furthermore, 

Dodd argues that when Paul gives the elements of the gospel in his letter to the Roman 

Christians, they “are to be regarded not only as parts of what Paul calls „my Gospel,‟ but 

as parts of the common Gospel.”
87

 Of course, Dodd argues that Paul was given to 

distinguishing between, for example, the “fundamental content of the Gospel and the 

teaching which he based upon it,” or, to shift the image a bit, the “foundation” and the 

“superstructure.”
88

  

 In light of our earlier findings, it is now clear that Dodd‟s sharp distinction 

between kerygma and didache is overstated. Indeed, a number of New Testament 

passages identified as “part of the baptismal profession of initiates” appear in contexts 
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that “indicate they were also used for teaching.”
89

 Even so Mounce takes issue with Dodd 

and examines in great detail the New Testament evidence for the preaching of the 

apostles in order to document the most ancient affirmations of primitive Christianity.
90

  

He observes that Dodd has been criticized for leaving the impression that “the kerygma is 

a sort of stereotyped six-headed sermon which the apostles delivered on any and every 

occasion.”
91

 Instead, he argues that the kerygma ought to be viewed as a summary “of the 

theology of the primitive church,” a “survey of primitive Christology” which is used as 

needed in particular situations.
92

 The result is both more detailed and more fluid than the 

model offered by Dodd.
93

  

There is, however, one clear point of agreement between our disputants. However 

basic, however elemental, the primitive kerygma contained a number of doctrinal 

affirmations. In other words, whether you embrace Dodd‟s formulaic kerygma or the 

more fluid, contextually-determined model offered by Mounce, the proclamation of the 

gospel is not without theological content. To say “Jesus is Lord” is not only to proclaim 

but to teach, albeit at a very simple level. Likewise, the didache has an element of 
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proclamation in it for it “denotes Christ‟s message (with his call to repentance and faith) 

and the early Christian preaching in the widest sense.”
94

 As Mounce explains it,  

        teaching is the expounding in detail of that which is proclaimed. The relation    

    is that of an axiom to its explanation and application. As such, the connection is logical  

    rather than chronological. Or, to change the figure, kerygma is foundation and didache  

    is superstructure; but no building is complete without both. It is only when they are  

    ideally conceived that teaching and preaching can be taken as entirely distinct. In  

    actual practice they overlap, and may be so intermingled that one can hardly ever say,  

    „Now this is preaching,‟ or, „This, on the other hand, is teaching.‟ All didache is based 

    on kerygma, and it may be seriously doubted whether any kerygma ever stands without  

    some measure of explanatory didache.”
95

   

For Dodd, the kerygma was identifiable with a small set of fundamental 

propositions. For Mounce, it was “event”—more dynamic, more fluid, but nonetheless 

involving a number of propositions—not entirely unlike those offered by Dodd. Whether 

one embraces Dodd‟s understanding of kerygma, or Mounce‟s, the fact remains that the  

proclamation of the good news, even in its most primitive form, contained elements of 

doctrine. Furthermore, the didache or teaching of the Church also involved proclamation 

and evangelizing.  

From the standpoint of the history of the early Christian proclamation, therefore, there 

takes place in the didaskein of the early community the unconscious transmission and 

sifting of traditional sayings, while in the kerygma we have the beginning of a 

collection of the narrative material, both under the comprehensive challenge which 

stands at the head of the Christian message generally: metanoei/te kai. pisteu,ete evn tw/| 
euvaggeli,w| (Mk. 1:15).

96
   

 

  Thus, rather than opposing kerygma to didache, it is better to think of a spectrum 

of activities in which proclamation moves from apologetic discourse, to evangelistic 

urgency, to joyous heralding of good news, to reasoned explanation and application of 
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truth in some greater or lesser degree of detail. Only this understanding of the terms can 

account for their fluidity of use. As Francis Handy states it, “The clear cut distinction 

between „preaching‟ and „teaching‟ which is made by some scholars in their eagerness to 

stress the dogmatic unity of the New Testament finds no support in the Synoptic 

Gospels.”
97

 Neither can it find support elsewhere in the New Testament. 

Two more observations. First, Jesus was both THE Master Teacher and THE 

Master Preacher. Lois Lebar says, “Christ Jesus was the Master Teacher par excellence 

because He Himself perfectly embodied the truth, he perfectly understood His pupils, and 

He used perfect methods in order to change people.”
98

 Calvin Miller says that Jesus was a 

story-teller and master communicator (21, 53-4, 67, 149, 159, 170, 262), “the preacher‟s 

best role model” (224).
99

 Robert Stein calls Jesus an “outstanding teacher”
100

 and Hughes 

O. Old calls him “the prototype of the minister of the Word” who “set the example of 

how the preachers of the early Church worked.”
101

 His mission—proclaiming the Good 

News of the Kingdom of God— involved preaching, teaching, and evangelizing. That the 

world‟s greatest communicator combined these activities as we have discovered in our 

earlier discussion provides sufficient warrant for Presbyterian and evangelical churches to 

view preaching through the teaching lens.
102

 Second, the fact that apostolic kerygma 
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cannot be sharply distinguished from apostolic didache likewise gives warrant to linking 

closely the activities of preaching and teaching. The apostles followed their Lord in 

doctrine AND in practice. So should we. 

 

Applications to the Research Problem 

 

 The final set of questions has to do with the relationship between preaching and 

teaching and sermon type/structure. Question One has already been answered. Preaching 

and teaching ARE related; they do overlap, and there is no absolute distinction between 

them. Proclamation involves teaching, and good teaching ought to involve proclamation. 

With this answer in hand, no expository preacher needs to worry about his desire to teach 

the Scriptures while preaching in a service of worship. Further, in light of the New 

Testament data, the Presbyterian churches may rest comfortably with their designation of 

the pastor as Teaching Elder.  

 The second question is more complicated and now will be broken into two 

questions. Question Two: “Does the connection between preaching and teaching demand 

expository preaching?” Or, to frame the issue a bit differently, there is Question Three: 

“If preaching and teaching are in some way identified, does this render invalid the 

varieties of sermon types/structures offered by the New Homiletic?” The answer to 

Question Two is “Yes-But” and the answer to Question Three is “No.” 

 One might look at the answers to Questions Two and Three and conclude that the 

author is truly dialectical in his thinking. That would be a mistake. To say that preaching 

involves teaching, Question One, DOES mean that every sermon ought to expound the 
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meaning of Scripture and that the meaning of Scripture involves application. Application 

is not something extraneous to meaning; meaning is application.
103

 Thus, every sermon 

ought to involve an exposition of Scripture. However, the “Yes-But” in Question Two 

indicates there are a couple of important caveats we must consider. First, we are 

reminded in the introduction that not everything calling itself an “expository sermon” 

truly qualifies according to the definitions provided by Miller, Chapell, and Robinson. 

Calling it so doesn‟t make it so.  

 Second, that every expository sermon requires an explanation of everything in the 

text, or even a preponderance of the data in the text, is not immediately apparent. Much 

of Jesus‟ teaching (or, preaching!) involved “Big Ideas” or “Big Picture” lessons.
104

 In 

fact, often the details—as in some of the parables—were extraneous.
105

 Too many 

sermons lose their listeners in the morass of details,
106

 many of which are neither directly 

related to the biblical theme nor absolutely necessary for the clarity of the sermon. 

Preachers must learn to resist the temptation to tell everything they know about a passage 

in a given sermon.
107
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 As we move to the explanation of Question Three, we first note that one‟s desire 

to “teach” in a sermon does not mean that one is obligated to employ a deductive, 

propositional style sermon.
108

 Indeed, there may be some valuable insights from the 

proponents of the New Homiletic about sermon structure, plot suspense, and inductive 

funneling. After warning that the method he proposes is not “the method,” Craddock has 

wisely noted that the “forms of preaching should be as varied as the forms of rhetoric in 

the New Testament, or as the purposes of preaching or as the situations of those who 

listen.”
109

 Indeed, even when the same sermon type/structure is used, such as expository 

preaching, “we shall all do it differently, since, in Phillips Brooke‟s famous definition, 

preaching is „truth through personality.‟”
110

   

 Second, one who is interested in teaching should not assume that the only way to 

teach effectively is by outlines with thesis, main points, and sub-points.
111

 Much of what 

Jesus accomplished as a teacher was directly related to his ability to meet people where 

they were and initiate conversations on terms they would embrace.
112

 He was the kind of 

person who attracted the interest of others. He made frequent and effective use of figures 
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of speech and pictorial language.
113

 He told stories, often providing the most unusual plot 

resolutions which left people astounded.
114

 The most important thing one can say about 

Jesus as communicator is that he “got through” to his listeners. Perhaps the second most 

important thing we can say is that he never bored anyone to death. 

 Third, the evangelical community can rest comfortably that we have ample 

warrant for preaching AND teaching, for kerygma AND didache in our service of 

worship. We can embrace the truths of Scripture and drink deeply from the Living Water. 

However, we also can learn something from those who have less to say, but have spent 

more energy and employed more creativity learning how to say it well. There is no virtue 

in having a high view of Scripture, and therefore more to say in a sermon, if you have not 

learned to say it well. Those who have never preached an inductive sermon should try 

one on for size. Others, whose sermons always consist of a thesis and a series of 

propositions, might experiment with narrative for a change. As some pundit once said, if 

the only tool you have is a hammer, everything looks like a nail. Perhaps it is time for 

evangelical preachers to consider expanding their tool kits even as they reaffirm their 

commitment to expounding the Word! Humility and a teachable spirit, not triumphalism 

and sloganeering, will make our ministers better preachers. Better preachers will produce 

better sermons, and better sermons will bless, feed, and strengthen congregations. 
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THE RESEARCH QUESTION 

 In light of the changing context of our world and the New Testament teaching on 

preaching and worship, the purpose of this dissertation is to revisit the interplay between 

preacher and listener. In light of the radical shifts that have taken place as we have moved 

from print age to digital age, how does the preacher accomplish the preaching task today 

in a Postmodern, digitally-massaged age?
115

 The goal is to provide guidance for 

preachers to become better communicators of the gospel by making first steps towards a 

contemporary theology of Word and World.  In order to accomplish this research goal 

and provide this needed guidance, this Doctor of Ministry dissertation will begin with an 

introductory discussion of preaching in evangelical churches, looking particularly at 

preaching and teaching on preaching among confessional Presbyterians.
116

 What is 

expository preaching? Why is this method of preaching the preferred (at times, only) 

form of preaching embraced by many evangelicals? Guiding the discussion is the useful 

rubric found in Question/Answer 159 of the Larger Catechism.  

        Question 159: How is the Word of God to be preached by those that are called 

     thereunto? Answer: They that are called to labor in the ministry of the Word, are to  

preach sound doctrine, diligently, in season and out of season; plainly, not in the 

enticing words of man's wisdom, but in demonstration of the Spirit, and of power; 

faithfully, making known the whole counsel of God; wisely, applying themselves to 

the necessities and capacities of the hearers; zealously, with fervent love to God and 
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the souls of his people; sincerely, aiming at his glory, and their conversion, edification, 

and salvation.
117

 

 

Key to this project will be unpacking the phrase in bold, “applying themselves to the 

necessities and capacities of the hearers.” This dissertation will make use of the multi-

perspectival approach pioneered by Reformed theologian, apologist, and ethicist, John 

Frame. Thus, this dissertation will unfold with chapters on the context of our preaching, 

the norms of our preaching, and the experience of the listeners. In lieu of a chapter 

devoted to a review of literature, an extensive annotated bibliography on books on 

preaching is included as Appendix B. 

 The introductory chapter will be followed by chapter two which considers the 

broader context of preaching, namely a world that has been heavily influenced by the 

ideas and cultural patterns of Postmodernism. This chapter will survey standard works on 

communication theory to determine the significance of shifting from a print culture to a 

digital culture and the implications of that shift for preaching. The communications shift 

is closely related to historical and philosophical trends associated with the movement 

from modernity to Postmodernity. This chapter will examine this broader context as well. 

Of particular interest in this chapter is the question, How does an image-based culture 

affect the way we communicate, especially the way we communicate from the pulpit? 

 Chapter three will examine relevant biblical and theological norms. First, I will 

examine the data of the New Testament to determine the nature of the preaching and 

teaching of Jesus. The purpose of this examination is to answer the question, how did 

Jesus preach the Good News to a culture characterized by “primary orality” as its 

dominant means of communication. Second, I will consider the Second Commandment 
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and its prohibitions against images. The purpose of this examination is to determine how 

the Scriptures address issues raised by preaching to those in an image-based, digital 

culture. This section will interact with the Larger Catechism‟s teaching on the Second 

Commandment. 

 Chapter four will look closely at the “capacities of the hearers.” This chapter will 

survey a number of issues related to the hearing of the Good News, including the use of 

metaphorical language, story, imagery, images, and imagination. Building upon the work 

in chapters two and three, this chapter surveys the use of language and explores theories 

and concepts of communicating to those who are fully immersed in a Postmodern, digital 

world. A brief survey of homiletical methods employed by preachers outside the 

evangelical tradition will provide the context needed to understand better this project 

 Chapter five will consider the focused context of preaching as a part of the service 

of worship. Specifically, this chapter will look at two worship trends: Emerging Church 

and Ancient/Future faith, both of which are evidence of a desire for holistic worship. If 

wholeness (shalom) is a biblical desideratum, then preaching and its worship setting 

should be designed to facilitate wholeness. This demand for wholeness will be considered 

in light of the traditional Protestant focus on Word—and the pressing need for a better 

model.  

 Chapter six will offer a series of practical suggestions for the preacher who is 

interested in communicating the Good News more effectively. A concluding section will 

note areas for possible further research.  
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THE LITERATURE REVIEW 

 The amount of relevant literature for this research project is massive. Therefore, 

the works discussed here are representative and selective of the much larger body of  

literature. The first section will consider a few key works on Postmodernism and 

communication theory. The second section will consider works on preaching and will 

include two categories
118

 of books on preaching: 1) works by the broader church 

community, and 2) works by Presbyterian and Reformed authors.
 119

 

 

Works on Postmodernism 

 

 The last two decades have seen an explosion of works on Postmodernism. Among 

the many volumes available, Postmodern Pilgrims, by Leonard Sweet, is one of the best 

introductions to our strange, new world.
120

 Sweet argues that our Postmodern world can 

be explained by the acronym, EPIC: E= experiential; P= participatory; I= image-driven; 

C= connected. For Sweet, the Church must be aware of these primary characteristics of 

our contemporary, Postmodern world and engage this world, not by insisting on Modern 

(Enlightenment Project) ways of thinking, but by returning to the biblical patterns of 

being and knowing. As he puts it, “While a worship methodology that is more 
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Experiential, Participative, Image-based, and Corrected [sic] will likely be classified as 

postmodern, its whole life and being inheres in the biblical tradition.”
121

  

 Another more recent volume also seeks to find points of contact between 

Postmodern authors and biblical Christianity. James K.A. Smith, Who’s Afraid of 

Postmodernism, is subtitled “Taking Derrida, Lyotard, and Foucault to Church.”
122

 In this 

volume, Smith examines some of the key teachings of these three, foundational 

Postmodern thinkers and discovers points of contact between their critiques of the 

Modernist (Cartesian) worldview and orthodox, biblical Christianity. As he puts it, “in 

order for the church to be postmodern, it should be catholic,” defining catholic not in 

opposition to Protestantism, per se, but as over against “sectarian, provincial, and 

polemical” forms of Christianity.
123

 

 Three other volumes also share this interest in calling the Church to respond to 

Postmodernism, not by offering Modernist critiques, but by returning to the historic, 

orthodox faith of the early Church. These books share a common theme, namely, the 

Church‟s need to respond to Postmodernism not by “rational critique” but by biblical 

faithfulness- by returning to the patterns of worship and faith captured by the early, 

undivided Church. Robert Webber, widely recognized as a leading authority on worship, 

offers two volumes: Ancient-Future Faith and The Younger Evangelicals.
124

 Similar in 
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tone and content is the work by Roman Catholic journalist, Colleen Carroll, The New 

Faithful, subtitled, “Why Young Adults Are Embracing Christian Orthodoxy.”
125

 

 Even as other evangelicals have also found reason for optimism in the face of 

Postmodern challenges,
126

 still others have found much to criticize. Gene Edward Veith, 

Jr., Postmodern Times; Millard J. Erickson, The Postmodern World; and David S. 

Dockery, The Challenge of Postmodernism, all have weighed Postmodernism in the 

balance and found it wanting.
127

 Erickson, Postmodernizing the Faith, provides an 

introduction to Postmodernism and then surveys the wide range of responses offered by 

evangelicals, from unfavorable opposition to enthusiastic acceptance.
128

  

 One final volume deserves mention, for it is a bridge volume that links the 

preceding category with books on preaching. In 2001, Graham Johnston published his 

Gordon-Conwell D.Min. dissertation under the title, Preaching to a Postmodern World, 

subtitled “A Guide to Reaching Twenty-First Century Listeners.”
129

 In this volume, 

Johnston discusses the nature of Postmodernity, the challenges of communicating to 
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“Postmoderns,” obstacles to communication, “inroads” to the popular culture, and 

suggestions that will make for better sermon delivery and more effective communication.  

 

Works on Communication Theory 

 There are several key volumes that provide the background noise for 

communication in the digital age. Of course, no discussion of modern communication can 

occur apart from the works of Marshall McLuhan. In The Gutenberg Galaxy, McLuhan 

discussed the revolutionary nature of the alphabet, the printed page, and the electronic 

global village.
130

 Shortly after this, he published a massive work, Understanding Media, 

which examined how the media transform our culture, analyzing “our proliferating 

technologies” which “have created a whole new series of environments” that affect the 

way we relate to the world—as well as our awareness of that relating.
131

 A more popular 

work, The Medium is the Massage, is a strangely prescient examination of the modern 

electronic culture and the impact of the new media on those bearing “the psychological 

conditioning and sensory responses of the old.”
132

 

 One of the most interesting authors is Walter Ong, a Jesuit who held 

professorships in English and Psychology. His 1971 work, Rhetoric, Romance, and 

Technology explores the interaction between culture and changing modes of 

communication.
133

 In a later work, Orality and Literacy, he focused on what was a small 
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part of his 1971 work, the way in which the dominant mode of communication impacts 

and transforms culture.
134

 Among other issues, he examines the “psychodynamics of oral 

culture” and that way in which a typographic culture “restructures consciousness.” 

 One final work that will be reviewed here is the classic, earth-shaking work on 

metaphors by Lakoff and Johnson. Metaphors We Live By launched a full frontal assault 

on both objectivism (objects have meaning in themselves apart from relationship) and 

subjectivism (which would deny any structured account of reality).
135

 Lakoff and Johnson 

argued that metaphor is not simply a linguistic phenomenon. Rather, our “conceptual 

system is largely metaphorical” so that “the way we think, what we experience, and what 

we do every day is very much a matter of metaphor.”
136

 The importance of this work is 

its bold, head on challenge to Foundationalist notions of correspondence, coherence 

views of truth. Lakoff and Johnson deny that there is any “absolute truth” and say we 

have no access to the “whole truth.”
137

 Metaphor is a way of being in the world and 

relating to reality. They have inadvertently wandered into the theologian‟s playground 

and provided unintended insights into the nature of Scripture—which is filled with 

metaphor!  

  

Works on Preaching 

 

 Among the volumes on preaching by non-Presbyterian and Reformed authors, 

perhaps no work has been more widely received and highly revered than John A. 
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Broadus, On the Preparation and Delivery of Sermons.
138

 Broadus draws from classical 

sources on rhetoric and contemporary (to him) sources to provide a thorough introduction 

to matters including the selection of the text, the interpretation of the text, the 

development of the homiletical outline, the various types of sermons (expository sermon, 

pp. 141ff), illustrating and applying the sermon, and delivering the sermon. Generations 

of ministers have learned to preach from Broadus and his comments on both expository 

sermons and the role of narrative are helpful to this study. 

 Of more recent vintage are the classic works by Fred Craddock, no great fan of 

expository preaching. His works: As One Without Authority, Overhearing the Gospel, and 

finally, Preaching, make a strong case for narrative preaching.
 139

 Craddock, writing from 

outside the Reformed tradition, is not saddled with the a-priori expectation of expository 

preaching, and so provides useful insights into a method of preaching that is not 

embraced, generally, by Presbyterian preachers. Nevertheless, his is a voice that needs to 

be heard. His trenchant criticism of preaching “that buries itself in the text, moves 

through it phrase by phrase, and never comes up for air” is that it “may prove to be 

„unbiblical‟ in the sense that it fails to achieve what the text achieves.”
140

 

 From the Congregationalist Church, John Killinger (a sometime Presbyterian) 

offers his 1985 work, Fundamentals of Preaching.
141

 Killinger provides some valuable 
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guidance regarding the role of  preparation in preaching: “A great lawyer once said that a 

good legal counselor reveals in the courtroom only 20 percent of the careful study he or 

she has done in preparation for a trial; anymore than that would turn both judge and jury 

against him. This is perhaps a healthy reminder for the preacher.”
142

 Killinger notes that 

expository preaching is helpful because it teaches the Bible, but it “is also a very difficult 

method to master.”
143

 Among the many matters he addresses are: constructing the 

sermon, starting and finishing the sermon, illustrating the sermon, and employing style in 

the delivery of the sermon. 

 One of the most widely-referenced texts in the evangelical community is the 

contemporary classic by Haddon Robinson, Biblical Preaching.
144

 The subtitle of this 

work is “The Development and Delivery of Expository Messages.” While acknowledging 

the cultural shifts that undermine the practice of preaching, Robinson makes a case that 

“those who take the Bible seriously” should see the value of expository preaching, for it 

is “the type of preaching that best carries the force of divine authority.”
145

 Robinson 

discusses the process of moving from text to sermon, methods of illustrating sermons, 

techniques for capturing the interest of the listeners, and ways to improve the delivery of 

sermons. 

 The most recent, and perhaps the most interesting volume to come from the 

broader church community, is the offering from evangelical preacher and homiletician, 
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Calvin Miller, Preaching.
146

 Miller comes out of a tradition that values expository 

preaching, but has dared to break new ground. He quotes favorably another preacher who 

says, “The good news is preaching has become all-important in the plan of God. The bad 

news is, it‟s not 1950 anymore.”
147

 This volume is chock-full of humorous anecdotes and 

one-liners that achieve Miller‟s desire for “conversational scholarship.”
148

 More 

importantly than the humor, he makes a strong case for what he calls “narrative 

exposition,” a form of preaching that weds story with propositional truth.
149

 Of 

fundamental importance to Miller is the idea that preaching is “art” and the way to 

become an artist is to cultivate creativity. 

 Among Presbyterian and Reformed authors, one of the classic works on preaching 

is Andrew Blackwood, The Fine Art of Preaching.
150

 In this enjoyable little volume, 

Blackwood describes his authorial stance: “the point of view is that of a conservative in 

Christian belief, one of many who feel that we have much to learn from some of the 

liberals concerning how to preach.”
151

 Blackwood offers informed criticism, noting that 

while “the expository sermon is sometimes best of all,” “practically, the expository 
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sermon is often the worst . . . .”
152

 This all-too brief volume is sprinkled with wit and 

valuable advice that would profit every preacher who seeks to improve his preaching.
153

 

 From the broader Presbyterian tradition and, at that time, Princeton Theological 

Seminary, comes Thomas G. Long‟s, The Witness of Preaching.
154

 Long discusses the 

various images of the preacher: herald, pastor, and story-teller. He discusses the exegesis 

of the text and the process by which the text gives shape to the sermon. He contends that 

“the gospel is too rich, complex, and varied to be proclaimed through a single sermon 

form.”
155

 The remainder of the book is occupied with refining the sermon form, the 

various parts of the sermon, images and experiences that enliven the sermon, and 

resources that are useful to sermons. 

 A few years after Long‟s work was published, Bryan Chapell, now President of 

Covenant Theological Seminary, published what was declared by Preaching magazine to 

be their book of the year, Christ-Centered Preaching, subtitled, “Redeeming the 

Expository Sermon.”
156

 In this volume, Chapell discusses the nuts and bolts of expository 

sermons- including outlining and structure, illustrations, application, movement from 

introduction to conclusion, and the redemptive approach to preaching.
157

 He says, 

“expository preaching does not merely obligate preachers to explain what the Bible says, 
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it obligates them to explain what the Bible means in the lives of people today.”
158

 Central 

to his approach to expository preaching is the “FCF,” or, the Fallen Condition Focus. As 

Chapell defines it, “the FCF is the mutual human condition that contemporary believers 

share with those to or for whom the text was written that requires the graces of the 

passage for God’s people to glorify and enjoy him (emphasis his).”
159

 

 One final volume and one final multi-volume work are worth noting at this time. 

In 1986, Sam Logan edited a work consisting of contributions from many Reformed 

preachers, including faculty members from Westminster Theological Seminary. This 

work, titled, The Preacher and Preaching, is subtitled “Reviving the Art in the Twentieth 

Century.”
160

 This volume boasts among its contributors J.I. Packer, Joel Nederhood, 

James Montgomery Boice, R.C. Sproul, Sinclair Ferguson, Ed Clowney, and Jay Adams. 

The emphasis throughout is on the traditional, expository sermon, with further emphases 

on doctrinal content and application.  

 The multi-volume set of books is Hughes Oliphant Old‟s magisterial six-volume 

series, The Reading and Preaching of the Scriptures in the Worship of the Christian 

Church.
161

 With volume six now in print, Old has provided a wealth of information about 

preaching across twenty centuries of church history. All throughout these volumes he 

provides insight into how preaching was done in a particular age. One who is interested 
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in the history of expository preaching can find a host of discussions on this topic 

sprinkled liberally throughout these volumes.  

 In addition to the volumes on Postmodernism and preaching, additional resources 

will be consulted as need. Such resources include standard biblical and theological 

reference works, language resources, biblical commentaries, and biblical/theological 

monographs. 

 

CONCLUSION 

 As this project begins, there are a number of inter-related questions that must be 

answered—and none of these stands alone. Indeed, the answer to one question provides 

direction that shapes and informs how the next question will be answered. But that is the 

nature of preaching, for preaching moves from the text, to the preacher, to the audience. 

No part of this necessary dialogue can be ignored with impunity. What are the lessons to 

be learned from the preaching of Jesus? How should his preaching style inform the 

preaching of the contemporary Church as it faces the cultural dominance of 

Postmodernism and the impact of our digital culture? What can evangelicals, committed 

to the exposition of Scripture, learn from a close analysis of both culture and the 

preaching of Jesus? How do we preach with proper regard for the “necessities and 

capacities of the hearers”? These are the questions that this dissertation will seek to 

answer—not definitively, but at least in a preliminary way. And, to the extent that is 

accomplished, this dissertation will point the way towards a contemporary theology of 

Word and World for evangelical preachers. 
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